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LDC Assignment 2 – Robyn Shears   November intake 
 
 
My identified change initiative was to solve the problem of: students in a rural setting need 

opportunities to connect and challenge their thinking with other students in New Zealand and 

worldwide.  

 

We hear in the media and through professional development sessions that our current 

students are going to be heading into employment for jobs that haven’t even been invented 

yet (Fisch & McLeod, 2007). This then puts added pressure on their teachers and schools to 

find ways to prepare students for an unknown career. Wagner (2009) describes some of the 

skills our students will need in the future, which include “critical thinking and problem solving” 

and “collaboration across networks and leading by influence”. How can we ensure students 

are thinking critically and collaborating when they are in a small rural setting?  

 

Within my own setting this need becomes clear when we look at our Community of Learning. 

We have only one college in our area that nine primary schools feed into. Most of these 

primary schools have just 50 to 150 students and because of the rural nature of our area it is 

over an hour travelling between the furthest schools. This makes interschool activities more 

difficult as the cost of travel increases and the available time decreases.  According to 

Stevens (1992) the isolation factor of many New Zelanad schools makes collaboration 

difficult. An obvious solution is to use technology to help students connect and create new 

communities of learning.  

 

Having spent the last few months looking at the discrepancies between teacher and student 

use of ICT tools within our school (DCL 1&2), I decided to look more closely at apps that both 

groups were not using to their full potential and that could possibly help within my change 

initiative. 

 

In my first DCL assignment I surveyed all staff and students about the apps they were familiar 

with and the frequency with which they used them. This was based on a six-step scale with 6 

being daily use. Once the results were collated there were four apps, which had an average 

score of less than 3 for both teachers and students. These were; Scratch, Twitter, WhatsApp 

and Vine. 
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After spending time reading about possible educational benefits to each app I chose to use 

Twitter (www.twitter.com) as the vehicle to open up communication pathways for my students. 

Grosseck & Holotescu (2008) list some of the positive educational uses of Twitter; 

- Develop the classroom community 

- Gather reader responses 

- Collaboration across schools, countries 

- A tool for assessing opinion, examining consensus 

- A platform for metacognition.  

 

Personal experiences and knowledge of how social media and specifically Twitter works also 

influenced my choice. I have seen my own confidence in the app develop but more 

importantly my connections with other educators across NZ has increased exponentially as 

has my confidence with contributing my own ideas.  

 

I also needed to consider how my students and teachers would react to using Twitter and how 

other stakeholders might perceive this foray into social media. The main stakeholders within 

this implementation are the students and I need to ensure they are provided with learning 

opportunities, which allow them to broaden their view of the world and challenge their own 

assumptions. “For students and teachers to be prepared for the future, they need to become 

self-evolving learners with a growing individual and collective comfort and capacity for 

change”  (Lichtman, 2014, pg. xxii). 

 

Parents and whanau could also have an informed or ill-informed view of the use of Twitter, so 

I will need to plan enough time to inform our community about the purpose and safety around 

the use of Twitter. We have started a school Twitter account this year and hope to engage 

more parents into following us. The Principal’s twitter feed is also embedded into our school 

webpage so visitors can see the educational language that is being shared.  

 
Initial Implementation 
As I begin to implement Twitter into classrooms I need to think about who my early adopters 

or missionaries will be (Marsee, 2002). These missionaries will be students who will easily 

grasp the concept of Twitter and be able to formulate questions and responses in a short time 
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period. For this reason I will use a group of year 8 girls who spend time using Instagram and 

YouTube.  I know that they will embrace the idea of talking to their friends and new people 

across Twitter and will understand the instant messaging nature. In previous innovations I 

have used my ICT monitors, another group of year 8’s who enjoy coding and Minecraft, and 

while they would have understood the mechanics of Twitter and how it uses @ and # to 

identify people and themes, I felt that to implement Twitter on a school level did not require a 

high level of technological ability – it is more about how we communicate. Marsee (2002) also 

talks about the need to not overuse groups of early adopters in change initiatives as they can 

become ineffective in their ability to complete their own schoolwork as well as implementing 

the current change initiative. 

 

The teachers who I would consider early adopters would be two who have started to use 

Twitter over the last few months but are not frequent users. They have not participated in any 

Twitter chats but have the confidence to use hashtags in comments. The remaining staff do 

not use Twitter and are not frequent social media users. 

 

I will introduce Twitter to my group of girls and explain the purpose of hashtags so that they 

can quickly have a conversation between them. By using Tweetdeck I will be able to project 

the whole conversation on the board to help them see how the discussion flows (Reinhardt, 

Wheeler, & Ebner, 2010). To begin with I will set up 4 school accounts so that students can 

work in twos or threes to talk amongst themselves using #GlenbrookSchool to link messages. 

During the following week the same group can join in with #kidschatnz and see how their 

conversation flows with others from different schools. Reinhardt et al. (2010) believes that 

through the use of Twitter students will be challenged by the quality of the content they 

discover which will help to develop their own reasoning skills. 

 

Dissemination and Growth 
As my group of early adopters use Twitter each week I will start to challenge their thinking by 

acting as the devil’s advocate, questioning and contesting their ideas. Through modelling I will 

be able to show how this ‘negativity’ is in fact allowing them to develop their key 

competencies and become more critical thinkers (Ministry of Education, 2007) and when 

confident enough I will hand my devil’s advocate role over to them. 
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While my initial group develop their own voice through Twitter, I will model to all teaching staff 

the idea of micro blogging but through the TodaysMeet website which aims to “Enhance 

classrooms. Enable discussions. Empower students” (www.todaysmeet.com). One of our 

school values is Whakawhanaungatanga and throughout the week students work with their 

buddy classes on learning projects. They engage well with their peers and are learning how to 

work with reciprocity and with resilience. For younger classes their buddies can help to type 

their ideas. This partnership of learning allows all akonga to have their voices heard and 

validated. The teacher can then use the projector with the whole class to discuss and extend 

comments made.  
 

Introducing TodaysMeet can be done initially through any staff meeting and allows for 

teachers to respond to the week’s topic with quick thoughts. It also provides an opportunity to 

ask challenging questions and record how emotive or logical teachers responses are. These 

different repsonses can then be discussed so that teachers can consider how students may 

answer in different ways. This hands on approach and immediate application of a new app 

will hopefuly engage teachers to use the TeachersMeet website.  

 

Next I will develop small pockets of Twitter users around the school led by the year 8 team. 

This way they can lead the innovation rather than a teacher.  By utilising this team of year 8s, 

one teacher does not need to lead the teaching but can facilitate any issues that arise and 

support less confident younger students. 

 

Sustainable Practice 
As I look six months to a year down the road I need to consider which aspects of my 

innovation will remain and which will change. As we have a walking daybook every morning, 

classes could come up with a daily question which each class could respond to during the 

day.  These conversations could be shared on the projector as part of our weekly Habits of 

Mind assembly to discuss the value of working together on a topic. The main principle of my 

innovation is to open up communities of learning for our rural students to challenge and 

develop their critical thinking. The use of Twittter and TodaysMeet are simply the vehicle to 

allow students to talk and critique quickly and openly. I would like to see some of the critical 

thinking and responses, developed through Twitter, used in self and peer assessments of the 
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students’ inquiry learning projects. This way their learning has been transferred and applied to 

other areas of their learning.   

 

How will I know this innovation has worked? 
Judgements based solely on school test scores will not prove whether this implementation 

plan has worked, particularly as the assessments our school currently uses only consider 

academic student outcomes (maths and reading ability and genre based writing). The ability 

to critique ones own and others’ thoughts and to work collaboratively across a technological 

medium is not assessable through the means we currently have at school. What can be 

looked at is a comparative analysis between the types of questions and comments recorded 

in the first weeks session to how the students are contributing six months later. Are there 

answers more in depth? Do they remain intrinsically focussed or are they considering others 

views?  

 

Not all tests measure what is valued by a particular discipline or teacher community 

(Timperley, Wilson, Barrar, & Fung, 2007) which rings true when I consider our school values 

of manaakitanga, whakawhanaungatanga, mana and ako. School developed self-

assessments can help gain qualitative data about how students feel about the power and 

value of their voice along with how well they have worked collaboratively.  

 
Leadership Practice 
While I believe that I am a transformational leader I see that in order to achieve this I often 

need to embrace other leadership styles. Through any change at school and through existing 

day to day tasks I try to follow Franciosi’s (2012) three main roles for a transformative leader: 

motivator, communicator and facilitator of conversation. As I have been in my current role for 

two years I feel that staff and students know my leadership style well and expect me to be the 

one leading with ideas and modelling practice. For this innovation I wanted to move more into 

a servant leadership role where I allowed my students and their love for social media to be 

the driving force behind the initiative. My role would be more to facilitate their learning and 

challenge their ideas. “Students are empowered through servant leadership as they learn to 

be leaders by serving their peers” (Thompson, 2014, p. 246). 
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At each stage of the implementation plan I will utilise the question ‘What do you think?’ from 

Goleman’s (2000) democratic leadership style. When asked to different stakeholders and 

early adopters this question empowers their belief in the journey ahead. I always follow the 

first question with a secondary action one: ‘What would you do now to fix/improve/enhance 

where we are now?’ This second question gifts people ownership of their decisions and 

ensures they are invested in the project. It is not for me as the leader to solve problems or 

find new ways of doing things – all staff, students and the community need to fulfill that role 

too.  

 

I hope that my change initiative raises awareness about the need for our students to 

collaborate with a wider audience, and starts conversations about how this can be achieved. 

In six months I would like to see students being critical friends to their peers in all aspects of 

their learning and continuing to use technology to extend their networks. 
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